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CHAPTER I 
STATEMENT OF TilE PROBLEM 
Introduction 
The total educational program of most schools is 
primarily constructed to aid the student in fulfilling 
his potentialities. In many educational programs there 
are three main divisions under which the education of a 
pupil is executed. The first division is instruction, 
the actual classroom teaching, which is concerned with 
the imparting of subject matter. Secondly, administra-
tion concerns itself with the executive duties of the 
particular institution. The third division is pupil 
personnel. Pupil personnel is concerned with the indi-
vidual and its purpose is to give service to the students. 
Listed under pupil personnel are the guidance services. 
These services are responsible to the individual student 
and are essentially directed toward his betterment. One 
duty of the guidance services is to provide educational 
information. Educational information may involve 
knowledge of courses of instruction in the local school 
or it may acquaint the student with policies and practices 
~eet.oft University 
Bg~ool of Education 
;Librar~ 
of institutions above and beyond the high school. 
The changing national picture has placed added 
emphasis upon college attendance. In the past it was 
considered sufficient if one had obtained a high school 
diploma. At the present time, however, a college diploma, 
or its equivalent, has become more of a necessity than a 
high school diploma was twenty or thirty years ago. 
Factors such as the atomic age, automation, international 
complications, and sputniks have placed new emphasis upon 
college attendance. Along with the colleges and secondary 
schools, the student has felt this increased pressure. 
Consequently, more pupils are seeking entrance into 
schools of higher learning than ever before. 
The transition between high school and a school of 
higher learning is tremendous. It is the duty of the 
secondary school, and in particular, the guidance depart-
ment, to aid the student in this transition. 
Guidance workers need certain instruments if they 
are to work effectively. The easiest way to give prac-
tical assistance to the greatest number of students is to 
-provide a tool or instrument Which can be used by the 
student. Among the many tools utilized by the guidance 
department is the handbook. Handbooks are used mainly 
to bridge the gap in any period of transition. 
It is felt · by the writer that if pupils are not 
given adequate assistance .to make this transition from 
high school to institutions o.f advanced learning, certain 
emotional problems may result and may interfer with their 
future lives as students and citizens. 
Justification 
There are approximately four hundred and fifty 
pupils enrolled at Somerset High School. Of these 
students nearly one-half are enrolled in the college-
preparatory course. The graduating class of each year 
totals about ninety pupils. Approximately forty per cent 
of this group go on to institutions of higher learning. 
This percentage is high when compared with national 
figures. 
College days are offered at Somerset High School to 
orient the student to some of the offerings in the local 
colleges. This gives the student some idea of the ob-
jectives, admission requirements, and policies of the 
institutions. All too often, however, these college days 
result in some speaker attempting to sell his own college 
and he infrequently acts as a reliable source of informa-
tion. Because the number of students is so large, the 
college worker cannot possibly consider and cover each 
individual question or problem with which he is con-
fronted. 
The writer feels that students find it difficult to 
comprehend college catalogs. He is also of the opinion 
~-
that secondary school students, unfamiliar with college 
jargon, find it quite confusing, if not impossible, to 
comprehend the catalogs which the colleges issue. 
There is only one full time guidance worker at 
Somerset High School which makes it virtually impossible 
for each student to obtain the desired assistance needed 
for the transition from high school to college. 
It is felt that the development of a handbook for 
prospective college students at Somerset High School is 
justified in that it will meet a definite need of the 
school and community, and will aid in a better under-
standing and working relationship between the pupils and 
the guidance department. 
Scope 
A selective list of items for inclusion in the 
handbook will be gathered from information derived from 
four sources: 
1. One hundred secondary school principals in 
cities with population over thirty thousand 
will be consulted to determine what is available 
in the area of information for prospective college 
students. The material obtained will be reviewed j 
and analyzed with regard to item content. 
2. The faculty member.sof Somerset High School will 
be asked to suggest items which they feel should 
be covered in a handbook ·of this type. 
3. Theses, service papers, magazine articles, 
pamphlets and other available literature dealing 
with the purpose and nature of such a handbook 
will be read and studied for item content. 
4. The college preparatory students in all four 
g~ades, 9, 10, 11, and 12, will be asked by means 
of a questionnaire to indicate items which they 
feel should be included in such a handbook. 
It is the writer's opinion that a valid list of 
pertinent items stemming from these four sources will be 
arrived at so that they may be included in the final draft 
of the handbook. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
Findings 
Within the last ten years or so, the demand for 
higher education has been overwhelming. No evldence that 
this movement will slacken exists, in fact, competent 
authorities estimate that by 1967 ' college enrollment is 
expected to double. Along with this recent surge for 
higher education has come an urgent need for educational 
1/ 
information and guidance at the high school level. Smith-
brings this point out well when he states: 
"Planning for college, business, trade, or 
technical school beyond high school points to a 
need for educational information covering a wide 
range of educational opportunities. To meet the 
needs of pupils in this connection, the school 
should discover the educational interests of pupils 
and obtain catalogs and descriptive materials from 
other types of institutions in wh~oh pupils express 
an interest. The impracticability of attempting to 
ga~her educational information materials about all 
such opportunities suggests the need for identify-
ing the interest of pupils in certain types of 
institutions and opportunities for further education 
should be provided through the orientation process, 
with specific information provided for individuals 
through counseling." 
1/Glenn E. Smith, Principles and Practices of the Guidance 
Frogram, The MaCMillan COmpany, New York, 1951, p. 180. 
It is the responsibility of the high school and its 
personnel to provide whatever information is needed in 
order to aid the student in selecting an institution of 
1/ 
higher learning. As Jones- writes: "One of the most 
important tasks of the senior high school is to secure 
important facts about colleges and to organize them in 
such a way that they can be readily and easily used." 
2/ 
He goes on to say:- "The most important educational 
choice for which the senior high school is directly res-
ponsible is that regarding further education, especially in 
college, normal school, or some form of special school." 
The dropout rate in American colleges and universities 
in extremely high. This is usually caused by lack of 
intelligent choice. Zuchermanl/ claims that guidance is 
the panacea when he says: 
''One solution to the problem is guidance in 
depth, widened to include parents, so that there 
will be better understanding of what college educa-
tion really means and costs. College choices are 
often made on a ridiculous basis, such as an emo-
tional response to a name, without any examination 
of the course of study or the challenge for the 
!/Arthur J. Jones, Princitles of Guidance, McGraw Hill Book 
Company, Inc., New York, 951, p. 273. 
2/Ibid. , p. 359. 
3/Harold Zucherman, "The Crisis in College Admissions," 
High Points, (February, 1958), 40:13-20. 
individual student. To permit students to choose 
a college without guidance in depth is to invite 
academic suicide. Students may apply to an insti-
tution whose index of achievement, or intellectual 
challenge to the students, may prove overwhelming. 
They. should be guided to colleges which are appro-
priate for the degree of motivation and ability. 
Colle.ge guidance must be part of school living, 
begun as early as possible and not when the college 
application blanks are to be filled out." 
High schools use various means of disseminating educa-
tional information. Some schools use group guidance 
classes to impart information, while others have "college 
day" programs devoted to this task. Probably the most 
consistent and effective means of providing such informa-
tion is through the guidance department. One method the 
guidance department employs to impart information is the 
1/ 
handbook. Hamrin and Erickson- substantiate this when 
they declare: 
"The school handbook is the most recent member 
of the publications family. Its purpose is to 
familiarize students, faculty, and community with 
the school, its organization, physical facilities, 
management, curricular and extra curricular oppor-
tunities. Frequently it is of most use to freshmen 
and other entering students. This publication is 
in a position to contribute to many of the aspects 
of the secondary school: guidance, curriculum, 
extra-curriculum, home and community relationships, 
and school administration. The handbook has been 
started in mos-t schools as an instrument of the 
guidance program." · 
1/Sbir1ey A. Hamrin arid Clifford E. Erickson~ Guidance in 
the Secondar~ School- Appleton-Century-Crofts Inc., 
New York, 19 9, p. 196. 
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1/ 
Keyes- goes on to relate: ••. • • • just as essential 
as the road map is to the amateur traveler, the handbook 
minimizes difficulties for the new members of any given 
set-up." 
The function of the handbook is further demonstrated 
2/ 
by McKown- when he writes: 
"This is the age of handbooks. They are to be 
found in business, industry, transportation, the 
professions, religion, the army, and man¥ other organ- I 
izations and activities where there is a demand for 
accurate and concise information by means of which 
the individual will be better able to carry on his 
work, buy his goods, plan his trip, operate his car, 
or understand organization and administration. Common 
among such books are time tables, tourist folders, 
guidebooks, directories, hints, directions, and small 
catalogues. The more diversified and specialized our 
civilization becomes, the more demand there is for I 
such books. When a person goes from his own field 
into another, he must obtain information with a minimwn 
expenditure of time and energy. To give this informa- 1 
tion in concise and convenient form is the function 
of the handbook." 
The handbook as a guidance tool is not a new idea. 
Much literature has been written concerning school hand-
books and their function in the guidance program. As 
3/ . 
Kaluger- states: "Time and energy is lost by befuddled 
!/Everett t. Keyes, Handbook for Teachers in Kitterx, 
Maine, Unpublished Master's Thesis, Boston University, 1955 
2/Harry C. McKown, Extra-Curricular ' Activities, The 
MaCMillan Company, New York, 1931, p. 411. 
3/George Kaluger, "Developing an Informative Student Hand-
cook," Clearing House (September, 1949), 24:17-22. 
9 
pupils who just don't know what it's all about. Hundreds 
of perplexing questions can be answered by the handbook to 
their complete satisfaction. 11 
Handbooks may be used to aid prospective college 
students to make intelligent choices concerning higher 
education. In this way the student chooses the college o~ 
a more objective and unemotional basis. Dunsmoor and 
1/ 
Miller- point out: 
"Some schools have prepared informational 
materials for prospective college students and their 
parents to assist them in choosing a college more 
scientifically. The New Rochelle, New York, public 
schools, for example, have published a bulletin 
entitled, 'Going to College,' which has proved to 
be very helpful in this connection. Among others of 
the eighteen sections of the pamphlet are those 
relating to college entrance requirements, including 
a general pattern of requirements for admission to 
undergraduate curriculums; to bases of admission to 
college; to College Board Examinations; to how 
colleges choose their students; to making formal 
applications for admission to college; and to financ-
ing your college education." 
Obviously, there is abundant literature available to 
aid the student in educational planning. Such media as 
catalogues, newsletters, and pamphlets are redundant. Too 
often, however, more emphasis is placed on quantity than 
quality. "College catalogues, unfortunately, seldom are 
!/Clarence C. DUnsmoor and Leonard M. Miller, Principles 
and Methods of Guidance for Teachers, International 
Textbook Co., Scranton, Penn., 1949, pp. 264-266. 
0 
1/ 
very helpful."- It is felt that a secondary student, 
unfamiliar with college jargon and convention, finds these 
sources of information not only confusing, but bewildering 
2/ 
as well. In sum and substance Clish- maintains: 
I 
'~ile there is considerable literature available j 
in the field, in addition to catalogues of the various 1 
colleges, it is not all of equal merit • . What has been 
needed is a concise, clear, up to date statement that 
can be read and discussed carefully by the prospective 
college student and his parents in the process of con-
sidering a college choice." 
3/ 
Warters- goes on to state: 
"In one school this information is published in 
pamphlet form for student and faculty use. In addi-
tion to information about educational opportunities 
in the immediate and neighboring communities, the 
bulletin contains general instructions for the use of 
the information, references to other sources of infor-
mation, and precautions to be observed in investigatin 
a school or other training agency." 1 
Parents have the responsibility of helping their 
children as they prepare for college. They like to be 
informed of what the college expects of their children, in 
. 4/ 
the way of admission requirements. Lovejoy- brings this 
1/Frank c. Davis and Pearle S. Norris, Handbook for 
Teachers, McGraw Hill Book Company, New York, 1949, p. 267. 
2/Herbert C. Clish, Going to College, The Modern Press, 
New York, 1946, p.2. . 
3/Jane Warters, Hi~h School Personnel Work Today, McGraw-
Hill Book Co., New York, 1946, p. 188. · 
4/Clarence E. Lovejoy, Lovejo; College Guide, Simon and 
~chuster, New York, 1957, p. • 
.11 
out quite clearly when he says: 
tion: 
"Parents play such an important role in their 
youngster's college going that special literature 
has been written for them in many secondary schools, 
boards of education, and youth agencies. Fot . 
instance, the Weequaki High School of Newark, N.J., 
has used a 'Message to Parents' warning them that if 
their children rank in the lowest quarter of a gradu-
ating class, this is likely to result in college 
rejection. A Eugene, Oregon high school has been 
orientating parents as well as pupils with a 'Hand-
book for Parents. r II 
1/ 
Clish- further elaborates the need for home coopera-
11Even during normal times the choice of a college 
which a boy or girl shall attend is a matter of great 
moment, not only to the prospective college student, 
but also to his parents. The present overcrowded 
situation which exists makes the problem of college 
admission unusually acute and calls for very close 
cooperation between the home and the school in order 
that the best adjustment possible may be made by each 
student. 11 
In order to be effective handbooks must follow certain 
patterns with regard to the format. Regulation concerning 
size, style, attractiveness, and revision should be adhered 
2/ --
to. McKown- claims that: "The handbook should be small, 
so that it may be easily carried. It has been suggested 
that the best test of proper size is the measurements of 
the boy's most convenient pocket." 
1/Herbert c. clish, op. cit., p. 2. 
2/Harry c. McKown, op. cit., p. 425. 
12 
It has been said that: " handbooks come in all . . . 
sizes, shapes and designs. Some of them seem to aim at 
being different rather than convenient. Size and shape 
. 1/ 
should be suited to the user, not the producer."-
The handbook should be written in simple style in 
2/ 
order to retain the interest of the students~ McKown-
emphasizes this point: "The book must be written in clear 
and comparatively simple style. The paragraphs should be 
short, the headings clear and in large or bold type, and 
plenty of 'white space' should be allowed." 
One of the best ways to attract attention and retain 
the interest of readers is to utilize illustration. 
Transmission of the message of the handbook is possible 
through illustrations such as photographs, sketches, and 
cartoons. Today, students are picture minded. They 
readily absorb ideas from illustrations and pictures. 
3/ 
Kaluger- is also of the opinion that illustration should 
be employed: "If we expect pupils to use this booklet 
extensively, it must be made attractive; small cartoon 
figures, clever titles, and short sayings or quotations can 
be interspersed throughout the factual material." 
1/Handbook Counnittee, "Print it Right," National School 
Public Relations Association, (February, 1953) p. 19. 
2/Harry c. McKown, op. cit., p. 426. 
3/George Kaluger, op. cit., 24:17 ~ 22. 
13 
Keeping a handbook up to date is a tremendous task. 
A publication which is out of date becomes antiquated and 
relatively useless and ceases to function as a reliable 
1/ 
guide. Bracken- points out the necessity of keeping the 
handbook up to date. He says: 
"To be good, a handbook must be as up to date as 
milady's newest bonnet. An obsolete handbook is about 
as useful as an old telephone directory just after the 
company has relettered all the exchanges. On the 
other hand, complete revisions of the handbook every 
year soon would have the most robust school budget 
gasping on the ropes. 
Some school administrators keep their handbooks 
up to date by saving the type or plates or by cutting 
new stencil pages for such later revisions as may be 
necessary. Others issue new information on slip sheet 
to be inserted into a convenient jacket of the handboo 
Still others adopt a loose-leaf design in the first 
place so that new pages can be added or substituted at 
will. But be certain you are up-to-the minute if you 
use any of these plans." . 
A handbook, to be useful, must be the result of group 
thinking. Those responsible for the formulation and conten 
of such a pamphlet should include the principal, 'the 
students, the guidance workers, the teachers, and the 
2/ 
author. Turner- says in part: 
" ••• the assistance of many people in the 
preparation of the handbook has the effect of 
identifying them with the finished product, making 
it more universally acceptable to the person who 
will make the most use of it." 
1/Johri Bracken, "Let the Handbook Answer Those ·Questions," 
The School Executive (October, 1953), 73:54-55. 
2/Laurence Turner, "How to Develop a Handbook," American 
School Board Journal (April, 1953), 126:24-25. · 
.l -4 
The book will be more readily acceptable if the users 
1/ 
have had a part in its development. Kaluger- states: 
"The information obtained from the student survey 
helps not only in completing the list of items , 
necessary for inclusion in the handbook but also in 
giving an idea of the amount of space or emphasis to 
be given to the various items. 
2/ 
It has been stated that:-
"Examination of representative handbooks from all 
parts of the country leads to the conclusions: (a) 
handbooks produced by students alone are incomplete 
and superficial; (b) those prepared by teachers are 
formal and academic in content and arrangement; and 
(c) those produced by joint committees of students 
and faculty are superior in both content and style." 
Summary 
The literature reviewed has emphasized the need for 
educational guidance, especially in preparation for the 
transition period between high school and institutions 
of higher learning. The responsibility for providing this 
information lies with the high school, and more specificall~ 
I the guidance department. Handbooks aid in providing edu-
cational information. 
!/George Kaluger, op. cit., 24:17-22. 
2/American Association of School Administrators, Public 
Relations for Americas Schools, Twenty-eighth Yearbook, 
National Education Association, Washington, D.C., 1950, 
p. 294. 
15 
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The writer has quoted from related literature on 
the topic of handbook preparation, organization and value. 
It is felt that in order to secure the effectiveness of a 
handbook as a guiding tool, certain steps must be taken 
in its preparation. Consideration of size, style, and 
attractiveness is mandatory if the handbook is to serve 
the purpose for which it is intended. 
It is important for us, as professional educators, 
to realize that a wide gap exists between the high school 
and higher education. The more we can do to bridge the 
gap and make the path clearer, the more secure will be 
our attempts to aid useful citizens of tomorrow. 
1'6 
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CHAPTER III 
PROCEDURE 
Since World War Two there has been an increase in the 
number of students seeking entrance into institutions 
beyond the high school. It would logically follow that 
along with this increased desire for further education, 
more should be accomplished to aid the student in the 
transition from high school to institutions of higher 
learning. 
The idea to develop a handbook came when the writer 
realized that a handbook for prospective college students 
would be a useful instrument to further supplement the 
assistance which the guidance department at Somerset High 
School currently provides. 
At the outset of the project conferences were held 
by the writer with the Principal, the Head of the 
Guidance Department, and several members of the faculty 
at Somerset High School. The writer was encouraged to 
continue the project as a handbook of this type was con-
sidered worth while and necessary. It was thought that 
a handbook of this type, available to the students through- 1 
I 
out the school year, would minimize the confusion and 
difficulty so often associated with college selection 
and admission. 
As a result of these conferences it became evident 
that the primary objective was to detennine a selective 
list of items to be · included in the handbook. The writer 
decided to make a list of items based upon a perusal of 
material from three sources. In this way the selection 
would be valid and the items to be included would be the 
result of group thinking. The three sources of possible 
item content are as follows: 
1. The content of prospective college students' 
handbook published by high schools in cities 
with population over thirty thousand. 
2. Items suggested by faculty members of 
Somerset High School. 
3. Items considered important by students at 
Somerset High School as a result of an admin-
istered questionnaire. 
The first move taken by the writer was to write to 
one hundred principals of schools in cities of thirty 
thousand or more, requesting copies of handbooks used to 
aid the student in the process of college selection and 
admission. It was felt that from an analysis of the 
existing material, the writer could arrive at a sound 
list of items. 
-~===11=====·- ---=--= =--=- -=== 
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The cities were selected at random with the geo-
graphical distribution restricted to the Northeastern 
States and the District of Columbia. The writer felt 
that in this way better response would be secured due 
to the proximity of respective geographical position of 
the writer and schools. No attempt was made to ·confine 
the selection of cities to one type of economic level 
and the list included cities of industrial nature as 
well as those of residential. A letter, included in 
this thesis as Appendix A, was sent to the principals 
requesting copies of handbooks used to aid the student 
in college selection and admission. A penny postcard, 
found in Appendix B, to be returned by the school, was 
included with the letter. 
The responses received from these schools may be 
found in Table !. Of the one hundred principles con-
tacted, eighty-one per cent replied. 
Table 1 shows that only one high school of the 
eighty-one schools responding used a handbook exclusively 
for prospective college students. Two schools forwarded 
mimeographed material. Eighty-one percent of the schools 
contacted responded to the letter. Of that number, 
twenty per cent forwarded the ordinary student handbook. 
Two schools indicated that they had in previous years used 
a handbook of this type. One response indicated that a 
- ·---~~-
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Table 1. Responses from Eighty-One Secondary Schools Indicating Existence of 
Prospective college Students' Handbook 
City and State 
any, ew or ••••• 
Amsterdam, New York • • • 
Arlington, Massachusetts • 
Atlantic City, New Jersey 
Auburn, New York • • • • • 
Bangor, Maine •••••• 
*Belleville, New Jersey •• 
Beverly, Massachusetts •• 
Binghampton, New York • • 
Bloomfield, New Jersey • • 
Boston, Massachusetts . • 
Bridgeport, Connecticut 
Bridgeport, Connecticut 
Brockton, Massachusetts • 
Brookline, Massachusetts • 
Buffalo, New York •••• 
Buffalo, New York • • • • 
Cambridge, Massachusetts . 
Camden, New Jersey • • • • 
Chester, Pennsylvania •• 
Chicopee, Massachusetts 
Cranston, Rhode Island • • 
East Orange, New Jersey 
East Providence, Rhode 
Island • • • • • • • • • 
High School 
any 
Wilbur Lynch 
Arlington 
Atlantic City 
Central 
Bangor 
Belleville 
Beverly 
Central 
Bloomfield 
Boston Latin 
Bas sick 
Central 
Brockton 
Brookline 
Bennett 
Grover Clevelan 
Cambridge 
Camden 
Chester 
Chicopee 
Cranston 
East Orange 
East Providence 
_ continued_o 
rospective College 
tudents' Handbook 
0 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
Requests Results 
of this Study 
0 
No 
No 
No 
No 
No 
No 
No 
No 
Yes 
No 
No 
No 
No 
Yes 
No 
No 
No 
No 
No 
No 
No 
Yes 
No 
~_:) 
Table 1. (continued) 
Prospective Colle~e Requests Results 
City and State High School Students' Handboo of this Study 
{l) {2) CiJ (4) 
Elizabeth, New Jersey • • • Battin No Yes Elmira, New York • . • • • Free Academy No No Erie, Pennsylvania • • • • Academy No No Everett, Massachusetts • • Everett No No Fall River, Massachusetts • Durfee No No 
Fitchburg, Massachusetts • Fitchburg No No 
Hartford, Connecticut • . • Hartford No No Haverhill, Massachusetts . Haverhill No Yes 
Holyoke, Massachusetts . • Holyoke No No 
Ithaca, New York • . • • • Ithaca No No Johnstown, Pennsylvania . • Central No No 
Linden, New Jersey • . • . Linden No No Lowell, Massachusetts • • • Lowell No Yes 
Malden, Massachusetts • . • Malden No No 
Manchester, Connecticut • . Manchester No No 
McKeesport, Pennsylvania • McKeesport No No 
Medford, Massachusetts • • Medford No No 
Meriden, Connecticut . . • Meriden No No 
Montclair, New Jersey • • . Montclair No No 
Nashua, New Hampshire • • • Nashua No No 
New Bedford, Massachusetts New Bedford No No 
New Britain, Connecticut . New Britain No . No 
New Haven, Connecticut • . Hillhouse No No 
New London, Connecticut . • New London No No 
New Rochelle, New York • • New Rochelle Yes No 
Newton, Massachusetts • • • Newton No No (c..on.tin~ed OILnex t=:Rage) 
Table 1. (continued) 
City and State 
(l} 
New York, New York • • 
*Norwalk, Connecticut • • • 
Passaic, New Jersey • • • 
Pawtucket, Rhode Island • 
Perth Amboy, New Jersey • 
Providence, Rhode Island • 
Providence, Rhode Island • 
Providence, Rhode Island • 
Providence, Rhode Island • Quincy, Massachusetts •• 
Rochester, New York ••• 
Rome, New York • • • • . • 
Schenectady, New York •• 
Somerville, Massachusetts 
Stratford, Connecticut • • 
Syracuse, New York •••• 
Taunton, Massachusetts • • 
Trenton, New Jersey • • • 
Upper Darby, Pennsylvania 
Waltham, Massachusetts • • 
Warwick, Rhode Island • o 
Washington, District of 
High School 
(l} 
Prospective College 
Students' Handbook 
George No 
Washington 
Norwalk No 
Passaic No 
Pawtucket West No 
Perth Amboy No 
Central No 
Classical No 
Hope No 
Mount Pleasant No 
Quincy No 
Benjamin No 
Rome Academy No 
Linton No 
Somerville No 
Stratford No 
Central No 
Taunton No 
Hamilton No 
Upper Darby No 
Waltham No 
Memorial No 
Anacostia No 
Requests Results 
of this Study 
(4) 
No 
Yes 
No 
No 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
Yes 
No 
No 
No 
No 
No 
Yes 
No 
No 
Yes Columbia o • • • • • • • 
Washington, District of 
Columbia • • . • • • • o Dunbar ~o No --====(concl~ded_on next page~l====================-=~-======~========== 
Table 1. (concluded) 
Prospective College Requests Results 
City and State High School Students' Handbook of this Study 
{l) (:l) {::S) {~ 
Washington, District of 
Columbia . • • • • . • • McKinley No No Washington, District of 
Columbia • • • • • • • • RooseV-elt No No Waterbury, Connecticut • . Leavenworth No No 
Waterbury, Connecticut • . Wilby No No 
Watertown, Massachusetts • Watertown No No 
Watertown, New York • • . Watertown No No West Hartford, Connecticut William Hall No No 
Williamsport, Pennsylvania Williamsport No No 
* These schools forwarded mimeographed material used to aid prospective college 
students. 
handbook of this type was in the process of development. 
Eighteen per cent of the schools contacted made no reply 
to the form letter. 
Initially, an analysis of item content of prospective 
college students' handbooks was the plan of the writer. 
It is evident from the table that this was impossible. 
It is felt, however, that the lack of prospective college 
students' handbooks further justifies this project. While 
there is an increase in the number of students desirous 
of entering institutions of higher learning, it appears 
that a handbook of this type is rare and the area is open 
for development. Several of the schools were enthusiastic 
about the proposed handbook and indicated that such an 
instrument was needed in this period of increasing college 
attendance. 
The writer contacted the teachers at Somerset High 
School through the form letter found in this thesis as 
Appendix C. The teachers were asked to list twenty items 
which they felt should be covered by a handbook of this 
type. It was the writer's opinion that since teachers I 
are constantly associated· with the pupils, they are aware I 
of the problems peculiar to college aspirants, and their 
suggestions for item content would be of immeasurable 
value. The teachers were asked to list the items on the 
2 .4 
bottom and rear of the form letter and return it to the 
guidance office. The tabulation of their suggestions is 
given in Table 2. 
Table 2. Frequency of Mention of Suggested Items Offered 
by Ten Members of the Faculty at Somerset High 
School 
Items Pertaining to: Frequency 
(1) (2) 
I. COLLEGE REQUIREMENTS 
Entrance requirements • • • . • • • • • • 9 
College board exams • • • • • • • • • • • 9 
Scholastic record • • . • • • • • • • • • 7 
Particular entrance exams • • • • • • • . 6 
Class rank • • • • • • • • • • • • • • • 6 
Examine college catalogue • • • • • • • . 5 
Personal interview • • • • • • • • • 2 
Principal's recommendation • • • • • • • 2 
Extra curricular activities • • • • • 1 
II. COLLEGE APPLICATION 
Correct college application • • • • • • • 8 
References • • • • • • • • • • • • • • • 6 
Consult guidance director • • • • • • 2 
Transcript • • • • • • • • • • • • • • • 2 
Notify college of decision • • • • • • • 1 
Ill. PERSONAL ASSETS 
Study habits • • • • • • • • . • • • • • 6 
Vocational objective • • • • • • • • 6 
Responsibility • • • • • • • .• • • • 5 
Emotional stability • • • • • • • • • • • 4 
Initiative • • • • • • • • • • . 4 
Cooperation • • • • • • • • • • • • • 3 
(concluded on next page) 
Table 2. (concluded) 
I t ·ems Pertaining to: Frequency 
(1) (2) 
Neatness • • • • • • • • • • • • • • • • 3 
Leadership • • • • • • • • • • • • • • • 2 
Sociability • • • • • • • • • • • • . • 1 
Wardrobe •· • • • • • • • • • • • • • • • 1 
IV. FINANCES 
Tuition costs 
Scholarships • 
Room and board 
Loans • • • • 
Fees • • • • • 
V. COLLEGE ITSELF 
. . . . . . . . . . . 
. . . . . . . . . . . 
expenses • • • • • • • • 
. . . . . . . . . . . . . 
• • • • • • • • • • • • • 
To whom does student address inquiries? 
R.O.T.C • •• . •••••••••.•.• ·· 
How to pick a college • • • • • • • • • 
Types of colleges • • • • • • • • • • • 
Outstanding colleges in certain fields 
Employment at college • • • • • • • • • 
Cooperative schools • • • • • • • • • • 
Cite typical college day • • • • • • • • 
Contrast high school and college • • • • 
Acceleration • • ~ • • • • • • • • • • • 
Sororities • • • • • • • • • • • • • • • 
Fraternities ~ • • • • • • • • • • • • • 
College curriculum. · · ••••••• 
10 
9 
8 
7 
6 
8 
7 
7 
7 
7 
6 
5 
4 
4 
3 
1 
1 
1 
Table 2 indicates those items which were suggested 
by the faculty members at Somerset High School. 
It can be concluded from Table 2 that items concerning 
finances wer~_judged _E.s being important to b~ inc~ded ==tl=-:=-
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in the proposed handbook. Entrance requirements had high 
frequency of mention as did the correct manner of applica-
tion. 
It was the writer's opinion that since the development 
of a handbook was primarily intended for student use, the 
items included should deal with problems which are peculiar 
to them. 
The writer met with the ?rincipal of Somerset High 
School and the Head of the Guidance Department to discuss 
the possible ways he could obtain a valid list of items 
to be included in the handbook. It was the original 
int.ent of the writer to ask the students to list a number 
of items which they felt should be covered by such a 
handbook. However, this plan was discouraged as it was 
mentioned that the writer would obtain many items that 
would be similar in scope and quite repetitious. 
It was agreed that the writer would develop a ques-
tionnaire included in this thesis. as Appendix D. The 
questionnaire that was used in this study was planned 
and developed' by the writer. The inventory was purposely 
limited to one hundred and one questions for ease of 
administration. The questionnaire was printed with double 
space typing in order to make it more attractive and 
facilitate reading. It was felt that the students would 
react favorably toward such a questionnaire. 
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The items which were included in the questionnaire 
were selected after considerable review and research of 
many textbooks and periodicals related to this field. 
Also, the writer contacted various school officials in-
. eluding Principals, Guidance Directors, and faculty 
members. On the college level admission officers were 
contacted and were asked to include their suggestions as 
to question content. It is felt by the writer that the 
questionnaire contains a valid list of pertinent questions 
which have significant correlation with existing problems 
connected with college selection and admission. 
It was suggested that the questionnaire would be ad-
ministered only to those students in the college preparatory 
course. It was the opinion of the writer that the majority 
of these students aspire to attend college and therefore 
have more earnest desire to complete the questionnaire 
seriously and to the best of their ability. Students in 
all four grades, 9, 10, 11, and 12 were utilized. However, 
it was felt that the freshmen students, due to inexperience 
and immaturity would not be familiar with terms used in the 
questionnaire. As a result, only fourteen students in the 
freshman class were asked to complete the questionnaire. 
The number of students and their respective grades who 
completed the questionnaire is found in Table 3. 
The questionnaire was administered to one hundred and 
eighty-eight college preparatory high school students. 
28 
=====!t==-~ -=~-.;=.- - - -- -======!IF===== 
Table 3. Number of Students and Grade Level Completing 
Questionnaire 
Number of Students. 
Grade Level 
Completing 
Questionnaire Total 
Boys Girls 
(1) (2) (3) (4) 
Seniors . • . • . . . 29 22 51 
Juniors • . . • • . . 23 22 45 
Sophomores . . • . • 30 48 78 
Freshmen . • • • • . 8 6 14 
Total • • • • • 188 
In order to administer the questionnaire it was agreed to 
utilize the English classes as every student is required 
to take this course. In .each class, approximately thirty 
minutes was required to complete the questionnaire. Each 
individual English teacher administered the questionnaires 
and returned them to the guidance office. 
The results of the questionnaire can be found in 
Table 4. 
Table 4 indicates those items which the high school 
students felt were: (1) very important, (2) important, 
and, (3) not important and of no concern. 
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Table 4. Responses to Questionnaire -Concerning College 
Admission Regulations and College itself by 
One Hundred and Eighty-Eight Secondary School 
Students 
Per Cent Per·Cent Per Cent 
Indicating Indicating 
Question Very Indicating Not Important 
Important Important and of 
No Concern 
0-1 {;!) {j) {4) 
1 54 41 5 
2 60 37 3 
3 61 34 5 
4 52 41 7 
5 57 37 6 
6 32 57 11 
7 42 41 17 
8 49 43 8 
9 13 47 30 
10 28 57 15 
11 40 37 23 
12 71 23 6 
13 58 35 7 
14 53 40 7 
15 25 49 26 
16 34 46 20 
17 54 34 12 
18 57 36 7 
19 32 60 8 
20 60 33 7 
21 50 42 8 
22 53 35 12 
23 23 47 30 
24 49 40 11 
25 46 43 11 
26 27 54 19 
27 71 26 3 
28 70 24 6 
29 11 55 34 
30 56 40 4 
31 60 36 4 
32 15 29 56 
33 24 57 19 
34 22 36 42 
(continued on next page) 
3 0 
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Table 4. (continued) 
Per Cent Per Cent 
Question Indicating Indicating 
Very 
Important Important 
(l) (2) (3) 
35 56 34 
36 60 33 
37 51 39 
38 42 45 
39 62 22 
40 49 42 
41 72 25 
42 31 48 
43 38 41 
44 58 38 
45 51 38 
46 60 30 
47 71 21 
48 61 33 
49 58 38 
50 54 41 
51 67 23 
52 80 13 
53 51 41 
54 13 37 
55 53 32 
56 57 30 
57 59 32 
58 61 32 
59 45 45 
60 51 34 
61 46 39 
62 26 42 
63 31 41 
64 55 38 
65 35 45 
66 55 40 
67 21 42 
68 74 23 
69 63 32 
(continued on next page) 
81 
Per Cent 
Indicating 
Not Importan t 
and of 
No Concern 
(4) 
10 
7 
10 
13 
16 
9 
3 
11 
21 
4 
11 
10 
8 
6 
4 
5 
9 
7 
7 
50 
8 
13 
9 
7 
10 
15 
15 · 
32 
28 
7 
25 
5 
37 
3 
5 
32 
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Table 4. (continued) 
Per Cent 
Question I~dicating Very 
Important 
tl) {2) 
70 57 
71 48 
72 36 
73 59 
74 74 
75 32 
76 43 
77 48 
78 24 
79 28 
80 22 
81 75 
82 45 
*83 53 
**84 51 
85 59 
86 60 
87 53 
88 76 
89 17 
90 48 
91 50 
92 54 
93 39 
94 40 
*95 80 
96 86 
97 76 
98 54 
*99 63 
100 78 
101 64 
* For boys only 
** For girls only 
Per Cent Per Cent 
Indicating 
Indicating Not Important 
and of 
Important No Concern 
{3) {4) 
37 6 
42 10 
45 19 
30 11 
20 6 
47 21 
47 10 
41 11 
46 30 
48 24 
45 33 
22 13 
40 15 
30 17 
39 10 
34 7 
31 9 
34 13 
16 8 
54 29 
44 8 
33 17 
37 9 
42 19 
40 20 
11 9 
9 5 
20 4 
38 8 
30 7 
19 3 
32 4 
It may be concluded from Table 4 that in general 
students are highly concerned about the proper steps in 
the process of college application. This is indicated 
by the high per cent of students, in each case over sixty 
per cent, who thought that questions twenty-seven, thirty-
one, thirty-six, and forty-six were very important to them. 
Most of the students at Somerset High School come 
from families in the low middle income bracket. This fact 
was substantiated by high interest in the financial aspect 
of college as shown by the per cent who claimed that 
questions sixty-eigh~, sixty-nine, eighty-one, and eighty-
six were very important to them. The per cent of students 
indicating these questions to be very important to them 
was seventy-four, sixty-three, seventy-five, and sixty 
respectively. 
An interest in the type of attitude one should 
possess in college was high. Questions fifty-one and 
fifty-two were considered very important by sixty-seven 
and eighty per cent respectively. 
A large number of students evidenced a concern for 
their high school careers as a means of college admission. 
This was demonstrated by the high per cent, sixty, sixty-
one, sixty, and seventy, for questions two, three, twenty 
and twenty-eight, of students who indicated that these 
questions were ·· very important to them. 
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The military obligation which presently is in effect 
was considered to be very important by the boys who 
indicated so on question ninety-five and ninety-nine. 
Whether one should complete his service obligation and 
enter college or vice versa was deemed very important by 
eighty per cent of the boys completing this item. Also, 
sixty-three per cent of the boys indicated that they were 
interested in knowing the various ways one can insure 
draft exemption while in college. 
It is interesting to note that the highest percentage 
obtained by one item was given question ninety-six. This 
question deals with the advisability of discussing college 
plans with parents. Eighty-six per cent of the students 
responding indicated that they felt this question was very 
important to them. 
Questions one hundred and one hundred and one were 
given high priority by the students. It is felt by the 
writer •that the students desire to obtain accreditation 
information concerning the college which might be included 
in their pl~s_ for further education. 
It can be concluded from Table 4 that few students we 
highly concerned over the various types of institutions of 
higher learning as indicated by questions sixty-two and 
sixty-three. Also, a high per cent indicated no concern 
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for items seventy-eight, eighty, and eighty-nine. It is 
the writer's opinion that the terms mentioned in these 
items are already familiar to the high school student. 
Factors of a personal nature such as age and 
religion and their respective importance to college suc-
cess were not considered highly important as substantiated 
by the per cent who indicated not important and of no 
concern. 
Questions concerning admission requirements were in 
general considered to be of great importance to most 
students. However, item nine and twenty-nine proved to 
be the exceptions. These responses reflect the policy 
of the high school which encourages extra curricular 
activities and athletics but maintains high scholastic 
standards which the students must meet. 
It can be concluded that the information obtained 
from the student questionnaire helps not only in com-
pleting the list of items necessary for inclusion in the 
handbook but also in giving the writer an idea of the 
amount of space or emphasis which should be devoted to 
the various items. 
35 
I 
lj 
CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
Conclusions 
It is evident from the data included on Table 1, 
page 20, of this study, that a handbook for prospective 
college students at the high school level is infrequently 
used. Although the writer is aware of the limited sampling 
of the school systems contacted in this study, the 
responses would tend to substantiate his claim that a 
handbook for prospective college students is not generally 
used. However, it is evident that many of the adminis-
trators contacted consider a handbook of this type worth 
while. 
It can be concluded from Table 2, page 25, that 
there is high correlation between suggested items men-
tioned by faculty members at Somerset High School and 
items considered very important by the students as shown 
in Table 3. Items concerning college requirements, 
personal assets, financial assistance, and college applica-
tion had high frequency of mention. 
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Teachers usually aid the student in process of col-
lege selection and admission during homeroom and study 
periods. It is the duty of every teacher to aid the 
student in any transition period. The writer is certain 
that one of the best means of explaining college admission 
procedures is a handbook for prospective college students 
which may be utilized in the study and homeroom sessions. 
Table 3, page 29, of this thesis, will give the 
reader a general idea of the nature and type of item which 
highly concerns prospective college students. Today, much 
emphasis is placed upon college attendance. One of the 
important tasks of the high school is to supply educational I 
I information regarding further education. Students must be 
given the opportunity to successfully bridge the gap between 
high school and institutions of higher learning. 
A handbook for prospective college students would 
tend to eliminate many problems connected with college 
admission. Immeasurable assistance to the student can be 
insured by a clear, concise handbook that can be read 
and discussed carefully by potential undergraduates. 
A prospective college students' handbook should be 
brought into the home. It is reasonable to assume that a 
handbook of this type, at the disposal of the parents, 
would help them feel more secure with the knowledge of 
what institutions of higher learning expect of their 
===9~=====h=il~~en~· ===== 
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Recommendations for Further Research 
Handbooks for pupils planning to further their educa-
tion could be developed for other levels of higher learn-
ing. Much can be done to aid students not interested in 
a four year college training. Handbooks could be prepared 
for students desirous of secretarial, nursing, and tech-
nical training. 
A study could be developed in the area of a prepara-
tion of a handbook pertaining to the extra-curricular 
activities. A handbook could be developed to explain rules 
and regulations of the athletic program at the high school. 
The driver training program would be aided if the students 
had at their disposal a handbook emphasizing the traffic 
regulations and the operation and maintenance of the 
automobile. 
Another topic for further research could well be a 
study to determine the best method of using a handbook for 
prospective college students. 
The writer makes the recommendation that the student 
be aided and orientated through the use of various types 
of handbooks. In this way hundreds of perplexing questions 
can be answered to the satisfaction of the students. 
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APPENDICES 
APPENDIX A 
Dear Sir: 
Robert O'Connell 
26 Medfield Street . 
Boston, l>lassachusetts 
April 16, 1958 
As part of the requirements for a Master of Education 
degree in Guidance and Counseling at Boston University, I 
am attempting to develop a handbook for prospective college 
students at the high school level. 
So that I can determine what information such a hand-
book would contain, I am writing you to request your assis-
tance. 
If your school is using a handbook of this type I would 
be grateful if you would forward a copy to me at the above 
addresso However, if you do not use a handbook would you 
kindly indicate so on the postcard provided. If there is 
any charge for the book, I would be glad to reimburse you. 
If you desire, I will return the book to you, and will 
be glad to send you a copy of our handbook when it is com-
pleted. 
Thank you for your cooperation. 
Yours truly, 
J::iv~d'~ 
Robert O'Connell 
RO:sd 
4D 
APPENDIX B 
(THIS SIDE OF CARD IS FOR ADDRESS) 
Mr. Robert 0' Connell 
26 Medfield Street 
Boston 
Massachusetts 
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APPENDIX C 
Somerset High School 
Somerset, Massachusetts 
May 22, 1958 
Dear 
In my attempt to construct a ~ollege handbook 
for the pupils at Somerset High School, I am in need of 
your kind help. 
This handbook when completed will be used by 
the guidance department ·to aid the student in the proper 
0 steps to be taken in the process of college selection and 
admission. No doubt you have had students ask you about 
such things as admission requirements, the correct manner 
of application, subject requirements and other matters 
concerning higher education. 
In the space below and on the back of this sheet 
would you kindly list 20 or more items you feel should Qe 
I 
included in such a handbook? 
Thank you for your time and consideration.-
Yours truly, 
Bob O'Connell 
BO'C/bm 
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APPENDIX D 
STUDENTS QUESTIONNAIRE 
A handbook for pupils planning to go to college is 
in the making. So that the handbook will be useful to you 
we would like- your opinion of the following questions. 
These questions deal mainly with getting into a college and 
college itself. You have three choices about each question. 
Before each question put a 1, 2, or 3 in the space provided. 
If you put a 1 in the space it means that you think the 
question is very important, if you write a 2 it means that 
( ' 
is is only fairly important to you, and a 3 would indicate 
it is not important and of no concern to you. 
(1) very important (2) important (3) not important and 
of no concern 
( ) 1. To whom do I write for a college application? 
( ) 2. How soon in my high school career should I think 
about college? 
( ) 3. Is my rank in class important in order to be 
admitted? 
( ) 4. How can I get a scholarship? 
( ) 5. What do the College Entrance Board Examinations 
mean? 
( ) 6. Must I have a straight college course in order 
to be admitted to college? 
(} 7. What do high school units mean? 
( ) 8. What are reference letters? 
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( ) 9. Are extra curricular activities important in order 
for me to be admitted? 
( ) 10. What part does personality play in admission? 
( ) 11. Is financial need important in obtaining a scholar-
ship? 
( ) 12. What marks should I have in order to get a scholar-
ship? 
( ) 13. What is the scholastic aptitude test of the College 
Entrance Examination Board? 
( ) 14. What are the achievement tests of the College 
Entrance Examination Board? 
( ) 15. Can I study and cram for the College Entrance 
Examination Board tests? 
( ) 16. How many electiv~ courses can I take in high school 
and still be prepared for college? 
( ) 17. How much English should I have? 
( ) 18. Is it important to include a foreign language in 
my high school curriculum? 
( ) 19. How much high school history is demanded by 
colleges? 
( ) 20. Do colleges demand that I take math in high 
school? 
( ) 21. Is science considered essential for admission 
to most colleges? 
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( ) 22. To whom do I write concerning application for the 
College Entrance Examination Board tests? 
( ) 23. Does it cost anything to take the College Entrance 
Exams? 
( ) 24. When should I take the College Entrance Exams? 
( ) 25. Where do I go to take the College Entrance 
Exams? 
( ) 26. How can I get a college catalogue? 
( ) 27. What should I say in my letter requesting an appli-
cation to a college? 
( ) 28. Is it necessary that I have a good scholastic 
record in high school to be eligible for college? 
( ) 29. Do athletics mean anything to college admission 
officers? 
( ) 30. How much emphasis do admission officers place on 
the College Entrance Exams? 
( ) 31. Are letters from teachers here in school 
important? 
( ) 32. Is religion a factor in college admission? 
( ) 33. Should I have a good health record? 
( ) 34. Do admission officers require me to write an 
autobiography or a life history? 
( ) 35. To how many colleges should I apply? 
( ) 36. Is filling out an application properly and neatly 
and to the best of my ability important? 
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( ) 37. What does a transcript consist of? 
( ) 38. Should I visit the campus of the college of my 
choice before actually enrolling? 
( ) 39. Is it harder to get into college now than before? 
( ) 40. Are entrance requirements the same for most col-
leges? 
( ) 41. When should I apply for college admission? 
( ) 42. What are some good books to read concerning 
going to college? 
( ) 43. What are some good books to read about obtaining 
a scholarship? 
( ) 44. Is there any special average I should have for 
high school work? 
( ) 45. What are letters of recommendation? 
( ) 46. Is it wise to make a few careful choices and 
applications or use the "buckshot method" and 
make a large number of applications? 
( ) 47. Should I secure permission of the people I plan 
to name as references? 
( ) 48. Will I be interviewed at the college before ad-
mission? 
( ) 49. How much emphasis is placed upon the interview? 
( ) 50. Do I have to take examinations to enter college 
if my high school record is satisfac1tory? 
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( ) 51. Must I like to study iri order to succeed in col-
lege? 
( ) 52. Is it important that I possess a stick-to~it 
attitude about college? 
( ) 53. Is motivation important for .college success? 
( ) 54. Will age aff.ect my probable success or failure 
in college? 
( ) 55. Is knowing how to use the library important for 
success in college? 
( ) 56. Do I need self-direction and self-control in 
college? 
( ) 57. Are the results of my college entrance examina-
tion sent to the colleges I want to enter? 
( ) 58. Is it necessary to have a vocation in mind before 
choosing a specific college? 
( ) . 59. Do some colleges have their own particular 
entrance exams instead of the College Entrance 
Examinations? 
( ) 60. With whom should I talk here in the school about 
going to college and college admission? 
( ) 61. Should I attend college even though I have no idea 
what type of work I would like to do? 
( ) 62. What is the difference between a college and a 
university? 
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( ) 63. What is a liberal arts college? 
( ) 64. Can I work my way through college? 
( ) 65. What is a professional school? 
( ) 66. What are some of the different degrees I can earn 
at college? 
() 67. What is the function of the Reserve Officers 
Training Corps? 
( ) 68. Generally, how much does college cost? 
( ) 69. How much do books cost? 
( ) 70. What are extra fees? 
( ) 71. What does tuition mean? 
( ) 72. How is the college year broken up? 
( ) 73. What are credit hours? 
( ) 74 . How do colleges choose their students? 
( ) 75. What is the function of a placement officer at 
a college? 
( ) 76. Are jobs hard to get at college? 
( ) 77. What are some available jobs at college? 
( ) 78. What are fraternities? 
( ) 79 . What is it like living in a dormitory? 
( ) 80. What are sororities? 
( ) 81. Should I have enough money to cover my expenses 
and tuition for the first year? 
( ) 82. Would it be wise to commute back and forth to 
college? 
. ' 
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( ) 83. (For boys only) Can I and should I join a 
fraternity? 
( ) 84. (For girls only) Can I and should I join a 
sorority? 
( ) 85. What is the difference between honor scholarships 
and working scholarships? 
( ) 86. Is it possible to obtain a loan from a college 
to help meet tuition and expenses? 
() 87. What are classes like in college? 
( ) 88. Is it important to know how to take notes in 
college classes? 
( ) 89. What is the meaning of a semester? 
( ) 90. To whom should I write concerning a job at college? 
( ) 91. Should I attend a strictly boys or girls school or 
a coeducational institution? 
( ) 92. Some colleges use the coBperative plan. What 
does this mean? 
( ) 93. What purpose do Junior Colleges serve? 
( ) 94. Can I get a degree from · a Junior College,? 
( ) 95. (For Boys only) Should I complete my service 
obligation and then enter college or vice versa? 
( ) 96. Is it wise to discuss iOing to coll~ge with my 
parents? 
.9 
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( ) 97. Can I choose most of. my courses at college or 
are they picked for me? 
( ) 98. Should I participate in extra-curricular 
activities in college? 
( ) 99. (For boys only) What are some of the different 
ways I may be exempted from the draft while in 
college? 
( ) 100. How should I judge a particular college or uni-
versity? 
( ) 101. Is ·it important to know if a college is accreqite~ 
by national and regional educational associations? 
As you were completing this questionnaire certain 
questions which are not included probably entered your mind. 
Would you kindly include these questions which you may have 
about admission to college and college itself at the bottom 
of this page. 
Thanks very much for your consideration and effort. 
5 0 
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A. INTRODUCTION 
In this day and age it seems that an increasing 
number of students are planning to further their education 
by attending college. What is the best way to pick a 
college? How do you go about getting accepted at the 
college of your choice? In general, how much. does college 
cost? 
Sometimes students frequently base their college 
decisions on incomplete information. This is a pity 
because their four years at college are probably the most 
important four years of their lives. 
In order to answer some of the above questions 
about college, let us follow Tom, an imaginary high school 
student, and find out how he successfully gained entrance 
' 11 to college. It would be best if we started from the moment I 
the thought of college entered his mind. 
B. SOME OF TOM''S FIRST THOUGHTS ABOUT COLLEGE 
Sooner or later in everyone's high school career 
the thought of entering college arises. This idea may be 
I 
I! 
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brought about by various factors. Often the student's 
mother and father mention it casually over the supper table. 
Then too, some students have friends or relatives who 
already are in college or have completed their college 
education. Teachers in the high school are probably the 
main source of influence and guidance concerning college 
attendance. 
Our friend Tom began to think about college at the 
start of his Junior year. His older brother was completing 
his studies at the state college and Tom probably knew a 
little of college life from what his brother mentioned 
during his visits home. Tom's parents did not continually 
discuss going to college with him, but mentioned it here 
and there when the proper opportunity presented itself. 
Also, in most of Tom's classes the teachers were realistic 
and stressed the need for a college education. All these 
influences helped Tom get started on the road to college. 
Tom's first important consideration was to decide 
whether or not he should seriously consider a higher educa-
tion. This decision had to be based upon his own intel-
lectual and economic assets. Did he have the intelligence 
and ability to do college work? Did his folks have the 
money to help him obtain a college education? What could 
he do to help finance four years of college? These were 
some of Tom's initial thoughts about college. 
55 
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C. WHAT DOES IT TAKE TO BE A SUCCESS IN COLLEGE? 
1. Scholastic Record 
Before Tom could go any further he had to withdraw 
from the hustle and bustle of high school life and view 
himself, probably for the first time, as he actually is in 
reality. Of course this is sometimes a very hard thing to 
do, and Tom experienced much difficulty at first. 
What are some of the assets Tom realized that he 
must possess? First of all, he figured that a good scholas-
tic record was necessary. This is perhaps the most reliable 
evidence of who should go to college and who would be ac-
cepted by a college. What is meant by a good scholastic 
record? Most educators consider a good scholastic record 
as being one which shows that the student has done mostly 
A orB work. Of course, there might be room for a few C's 
but this would lower the student's chances of gaining 
entrance into the college of his first choice. 
2 • . Rank in Class 
Next we may consider the student's rank in his 
high school class. A student who ranks in the top third 
or the top two-fifths of his class in a good high school 
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can probably do college work successfully. This is so 
because the work you do in high school is of the same gen-
eral nature as that of college, only at college the work is 
on a greater level of difficulty. 
Of course, there are many exceptions to this rule. 
Tom's brother often told the story about the fellow who 
stood extremely high in class rank at his high school and. 
yet "flunked out" of college. There are many students who 
have done poorly in high school, and have barely squeezed 
into college, and have done well after they get in. 
Nevertheless, high rank in your class is an indication of 
your ability and is highly regarded by college entrance 
officials. 
In order to obtain information concerning his col-
lege rank and scholastic record, Tom contacted both the 
Guidance Director and the Principal, both of whom were 
always cooperative and happy to assist him. 
3. Reading Ability 
Tom always knew that reading was important, and 
college work makes no exception to this rule. Tom's 
brother often mentioned the large amount of reading which 
must be covered by most college courses. Tom discovered 
that he could read about 200 words a minute on ordinary 
II 
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reading material. such as editorials in a newspaper. Also, 
he was able to an9wer certain pertinent questions about the 
article after he finished. This was a good indication that 
he would be able to do acceptable work at the college 
level. 
4. Vocabularx 
Another point worth checking on is your vocabulary. 
A large and accurate vocabulary is one excellent sign of 
ability to do college work. A reliable method to test your 
vocabulary, and one which Tom used, is to simply read aloud 
a non-technical article in such a magazine as The New Yorker 
or the U.S. News and World Report. If you can read these 
articles without stumbling over every third or fourth word 
and catch the meaning of most of the paragraphs, college 
work should not prove to be overwhelming. 
5. Intellectual Interest 
Have you ever wanted to know more about many things? 
Does one subject in high school intrigue you so much that 
you desire to get at the bottom of it? What about foreign 
countries and the people who inhabit these distant lands? 
Do you often find yourself asking about the causes which 
60 
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brought about some phenomena which you have seen or read 
about? 
If you have answered yes to most of the above 
questions it is a good indication that you have a genuine 
intellectual interest which plays such an important part 
in college success. Since childhood Tom always demanded to 
know the reason why certain things are as they are. Genuine 
intellectual curiosity helps you in your studies because it 
always provides the motivation necessary to successfully 
persue a given course of study. 
6. Vocational Objective 
Tom had some inkling of what he wanted to be while 
in high school. However, he wasn't exactly certain. In 
this respect it may surprise you to know that it is entirely 
natural for high school students to have little or no idea 
of what type of work they want to follow. However, you 
should certainly go to college even though you have no 
clear-cut idea of what you expect to make your life8work. 
Very frequently it happens that students develop some 
interest while in college; and please remember that a 
college education never did anyone harm. 
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7. Self-Control and Self-Discipline 
Up until now this handbook has emphasized the 
intellectual assets which prospective college students 
should possess. However, it doesn't matter how intelligent 
a person is if he seldom exerts any effort towards self 
mastery or displays any will-power. Intelligence is inborn 
but will-power has to be developed through repeated effort. 
In this way we form good habits which enable us to perform 
tasks efficiently and smoothly. 
Self-mastery is important because colleges, whether 
it is good or bad, place the students in a position where 
they are responsible almost entirely for regulating personal 
affairs and even studies. It has been shown that most col-
lege failures can be traced to the student's lack of will-
power and inability to possess a stick-to-it attitude over 
a long period of time. 
Without appearing vain, Tom realized that he 
measured up relatively well on most of the points we have 
discussed so far. What was his next step? 
Probably the next logical move would involve a care-
ful choice of a prospective college. This choice of college 
should be made by you and your parents, with the frequent 
assistance of the Guidance Director in the high school. 
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D. HOW TO PICK A COLLEGE 
1. Determine Occupational Preference 
Probably the first step which you should take to 
arrive at a suitable college is to determine the occupations 
fields which appear to be best for you. Some of you already 
have a good idea of the type of work that interests you, 
while others, as was mentioned earlier, have absolutely no 
conception of their life's work. In order to help determine 
his interest, Tom saw the Guidance Director and arranged to 
take a series of interest and aptitude tests. These are 
not really tests because there is no failing or passing, 
but they are useful in pointing out personal preferences 
and interests of which you are sometimes unaware. 
Tom had some inkling that he wanted to be a teacher 
and as a result of the interest and aptitude tests, this 
idea was strengthened. 
2. List Colleges Which Prepare You For Your Life's Work 
The next move Tom made was to list on a sheet of 
paper a number of colleges which offer a good training in 
line with his needs. A good book which Tom used to help 
him find the right college was College Bound by Sam 
Brownstein. You can obtain this book from the Guidance 
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Office. Beginning with Chapter Twelve, this book gives a 
list of accredited institutions which prepare you for one 
certain field. (Accredited institutions must meet rigid 
standards imposed by regional associations.) 
Finally, Tom narrowed his list down to first, second, 
third and fourth choice. It is wise to make a few careful 
selections rather than to apply at random to many institu-
tions. 
In order to find out more about these colleges, 
Tom decided to obtain their catalogs which are booklets 
explaining the aims and objectives of the institution as 
well as the requirements for entrance. 
3. Obtain Catalog and Study Institution 
The easiest way to obtain a college catalog is to 
search the high school library. However, if the library 
does not happen to have your particular catalog the next 
best thing is to write for it. All you have to do is 
get a penny postcard and address it to: 
The Director of Admissions 
So and So College 
Place the address here. 
On the back of the card you can write: 
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Dear Sir: 
I am interested in attending ------------- College. 
Please send me information about the college • . 
Thank you, 
Your name 
Address 
Tom sent several postcards and about one week later 
he received in the mail a number of catalogs, bulletins, and 1 
folders. He could now sit down and make a study of the 
various colleges and their specific requirements. 
E. COLLEGE ENTRANCE REQUIREMENTS 
After examination of three or four catalogs, Tom 
found that most colleges set general entrance standards 
which must be met by prospective students. What are these 
general requirements? 
The following list contains the subject matter and 
number of units which represents typical college entrance 
requirements. A unit is a term college admission officials 
use and it consists of one high school year of work in one 
subject. For instance, if you take English from September 
through June, and obtain a passing mark, you are credited 
with one unit of English. All of you are required to take 
66 
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English for four years which automatically entitles you to 
four units. 
General College Entrance Requirements 
Subject. 
1. English . . . • • • • . . . . . . . . . 
2. 
3. 
4. 
5. 
6. 
. . . . . . . . Mathematics • 
Science · •. . . . . . . . . . . 
. . . Language • • •• 
History (American) 
Electives • • • • . 
. . 
. . . . . . . . 
. . . . . . . . 
. . . . . . . . 
TOTAL •• . . • • 
Units 
3 
2 
2 
2 
1 
5 
15 
It should be noted that the usual college require-
ment of 15 units is one less than the minimum of 16 units 
required for graduation from Somerset High School. 
Tom noticed that most colleges demand certain 
courses. English, history, science, foreign languages, and 
mathematics are the five fields or courses which should be 
found on the student's ·high school program. English, 
history, and science will rarely cause anyone trouble becaus 
all of you will be required to take four years of English, 
one year of history, and few students in the college 
preparatory course go through Somerset High School without 
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including two years of science on their programs. 
But watch out for the next two fields! Some 
students are likely to find themselves lacking in mathematic 
and foreign languages. The language requirement nowadays 
for colleges of arts and science is two units of one 
foreign language. For instance, Tom took two years of 
French in his last two years at Somerset High. This gave 
him the minimum requirement with regard to a foreign 
language. Note that the two units required in a foreign 
language must be in one language. In other words, you 
can't take one year of Latin and one year of French and 
expect to meet the unit requirement. The requirement 
must be met with two years of one foreign language, either 
Latin or French both of Which are offered here at Somerset 
High School. In mathematics mostly all the colleges 
prescribe algebra and plane geometry. 
There are some variations to these general rules 
so you should consult the college catalog to determine 
the specific requirements stated. 
These general coll~ge entrance requirements are 
sufficient for over fifty per cent of the colleges in the 
country. Some students discover late in their high school 
careers a lack of subject matter requirement. If this 
happens to be your dilemma please remember that some col-
leges accept a student merely on the basis of a high school 
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diploma and the principal's recommendation. A number of 
these colleges can be found in the Mid-West and it would 
be wise to consult the Guidance Director to further sup-
plement your knowledge of these schools. 
F. MAKING FORMAL APPLICATION TO COLLEGE 
1. Write To Director Of Admissions 
It was evident to Tom that he possessed a sufficient 
number of prescribed subjects and units. What was his 
next step in the process of seeking admission? 
Tom decided to write to the four colleges which were 
included as his final choices. He used the same address 
as when he wrote requesting a catalog. 
Director of Admission 
So and So College 
Address 
What did Tom write? 
Dear Sir: 
I will graduate from Somerset High School in 
--------------- of 19 ___ • I am interested in making ap-
plication to College. Would you kindly 
---~==--
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send me an application and any other pertinent information~ 
Thank you, 
Tom Blake 
County Street 
Somerset, Mass. 
The colleges lost no time in answering Tom's 
letters. Along with the applications, the colleges in-
cluded forms for scholarships, literature concerning hous-
ing conditions, and general information pertaining to life 
in the classroom and on the campus (coll~ge grounds). 
2. Filling Out Application Blank 
The application forms which Tom received had to 
be filled out by certain authorities as well as himself. 
He had to bring one form into the :p.rincipal' s office • 
. This form was typed by the clerk typist and it concerned 
Tom's high school scholastic record. Also, the Principal 
had to make a subjective evaluation of Tom's character 
and personality on the reverse side of the sheet. The 
Principal's Office mails this form to the college. 
Another form had to be completed by his parents. 
Tom was asked to fill out certain parts pertaining to his 
past school record, his family bac~ground, work experience, 
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his interests, and his plans for the future. Tom was in-
formed by some of the teachers that filling out an applica-
tion neatly and to the best of his ability counted toward 
gaining admission. From this form the admission officials 
get an idea of how neat and precise you are and it is an 
indication of intelligence. This part of the form is 
mailed by you directly to the college admission office. 
Often you may be asked to submit a written composi-
tion pertaining to your life history. Other colleges ask 
you to indicate why you want to attend that particular 
institution. Don't be afraid of these compositions, and 
above all be truthful about your past record and future 
goals because you may be asked to elaborate later in the 
interview. It might be wise to have some teacher at 
Somerset High School help you with the grammar and check 
. for spelling, but use your own ideas! 
3. Letters of Reconmendation 
Tom noticed that the colleges requested him to 
include on the application three names of people whom the 
colleges could contact concerning his character, person-
ality, and scholastic attitude. There were two teachers 
at Somerset High School who Tom knew quite well. Also, 
he was friendly with the construction foreman for whom 
-=--
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he worked during the SWmmer months. Before including 
their names on the application, he politely asked them if 
they would be kind enough to submit letters of recommenda-
tion on his behalf. One more tip! Be sure you are on 
friendly terms with the people you ask for recommendations! 
Tom now had most of his application work completed. 
Was there anything more to consider, or should he sit 
back and wait to hear from the colleges? Most college 
admission boards today require some other basis upon which 
they attempt to judge a person's ability to do college work. 
Most institutions belong to an association called 
the College Entrance Examination Board. Tom noticed in his 
correspondences with the various colleges that a student 
is required to take certain tests which are administered 
throughout the country under the direction of the College 
Entrance Examination Board. What are these tests like? 
Why do students have to take them? Where are they given? 
Tom did some research on the College Entrance Examination 
Board. Let us see what he discovered. 
G. THE COLLEGE ENTRANCE EXAMINATION BOARD 
1. Purpose of Board 
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The College Entrance Examination Board (C.E.E.B.) is 
made up of a group of competent educators whose job it is 
to carefully prepare examinations to adequately cover the 
subjects which you have had at Somerset High School. The 
majority of colleges in the nation require satisfactory 
performance on the tests. The tests that are taken at one 
time by high school students are the same throughout the 
country. In this way the colleges have an objective basis 
with which to compare you with other prospective college 
students and at the same time judge whether or not you are 
capable of doing college level work. What are the tests 
like~ 
2. Description of Tests 
The College Examinations consist of two separate 
types of tests. The first type of exam is the Scholastic 
Aptitude Test. The Achievement Tests form the second half 
of the examinations. Figure 1 is a graphic representa-
tion of the examinations. What is the difference between 
the exams? Should you take only the Scholastic Aptitude 
Test or should you include the Achievement Tests on your 
program? In order to answer some of these questions it migh 
be worthwhile to see how these tests differ. 
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3. Scholastic Aptitude Test 
This exam consists of a verbal (reading, vocabulary) 
and mathematical (elementary school math, algebraic symbols, 
and basic geometry) section. It is a three hour exam 
administered in the morning sessions at the testing centers. 
It consists of objective questions; you do not have to 
write any long answers. All you do is mark, with a special 
issued pencil, the correct answer to a question on a 
separate answer sheet. 
The verbal section is designed to measure your 
reading ability and word understanding (vocabulary). If 
you can read fairly well and have a good vocabulary you 
shouldn't experience difficulty with this test. An example 
of the items which are found in this test is given below: 
Directions: This paragraph is followed by ques-
tions based upon its content. Read the paragraph 
and answer the questions by choosing the correct . 
completion and blackening the space beneath the 
corresponding number of your answer sheet. 
"Accuracy is very important in the act of 
reading. Good vision and close attention are es-
sential for accuracy. Your eyes must be good to 
see what is written, or else you must be fitted 
with glasses. The discouragement to the learner, 
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and the harm to education, caused by faulty eyesight 
put this matter beyond all argument. Close atten-
tion is equally important. That you can look at a 
thing without seeing it is a matter of daily experi-
ence; sometimes you even see something in its place. 
' 1. Good vision is essential to reading because: 
A. it makes the reading more enjoyable 
B. you can skip over many words 
C. it permits one to obtain greater accuracy 
D. you can read technical books faster. 
2. The author believes that · 
A. faulty eyesight does not harm education 
B. it is not important to develop close atten-
tion when reading 
C. most readers wear glasses 
D. sometimes we see things that really don't 
exist 
The answer to question one is G, and -le:t ·ner D is 
II 
the answer to question two. If you answered these questions 
fairly rapid and correct it should give you an indication 
of how you will do on the verbal section. Please remember, 
. however, that there will be many questions which are more 
difficult than the sample. 
Lets take a look at the second part of the test. 
The mathematical section of the Scholastic Aptitude Test 
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measures the student's ability to apply basic knowledge in 
reasoning out solutions to new problems. It is taken for 
granted that you have had math in grammar school, that you 
are familiar with algebraic symbols, and you have an idea 
of the elements of geometry (measuring lengths of blocks 
and areas of circles). Lets look at some sample questions: 
Directions: Five possible answers are given after 
each problem. The five answers are lettered A, B, 
C, D, and E. On the answer sheet you will find 
five spaces lettered A through E. Do each problem 
and on the answer sheet make a heavy black mark 
under the appropriate letter corresponding to your 
answer. 
1. If 10 books cost X cents, how many cents will 
100 books cost? 
(A) lOX (B) 10 X (C) lOOX (D) 10¢ (E) lOOOX 
2 
2. If m • 1, p • 2 and t • 3 then ptt lp • (?) 
(A) 4 (B) 5 (C) 7.5 (D) 8 (E) 9 
The correct answer to question one is .A, and the 
answer D is the correct choice of question two. The 
same principle applies here as in the verbal section; 
these questions are an indication of your ability but 
remember they are only samples. 
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4. The Achievement Tests 
I 
I 
Unlike the Scholastic Aptitude Test, the Achievement 
tests determine how much knowledge you have attained in one 
given subject. The subjects that you may be tested on are: 
1. Biology 
2. English Composition 
3. Intermediate Mathematics 
4. Advanced Mathematics 
5. Physics 
6. Chemistry 
7. Social Studies 
8. Spatial Relations 
9. French 
10. German 
11. Latin 
12. Spanish 
13. Italian 
14. Greek 
With the exception of the English Composition Test, Which 
may include essay as well as multiple choice answers, all 
the tests will be entirely of the objective type. In other 
words, with this one exception, they will all be along the 
same style as the Scholastic Aptitude Test. Each Achieve-
ment Test is one hour long. No student is allowed to take 
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any more than three (3) tests at one afternoon sitting. 
How do you know which tests to take? If the col-
. lege requires you to take either the morning test or the 
Achievement Tests, then they will notify you by mail. They 
will also indicate the particular Achievement Tests you 
should take. 
Our friend Tom was notified by the college of his 
first choice that he was required to take both the 
Scholastic Aptitude Test and two of the Achievement Tests. 
They specified that he take the Biology and French Tests. 
Lets take a moment here and find out how Tom went about 
filing application for the College Board Exams. 
5. Filing Application For The College Board 
Examinations 
Application forms for the College Entrance Exams 
are found in the Guidance office. A sample form is found 
in :Figure 2. Tom spoke to the Guidance Director about 
making application. The Guidance Director supplied him 
with the application and a booklet entitled "Bulletin of 
Information" which gives specific information about the 
examinations. 
No one gets something for nothing and Tom noticed 
on the application that certain fees were required in order 
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9. BIRTH DATE 
AND AGE 
10. YOUR ADDRESS 
FOR TICKET 
OF ADMISSION 
11. COLLEGE 
ADDRESS 
12. MAILING 
DATES 
"':s. FEES AND 
~ 
REMITTANCE 
Day Month Year Your present age in years and months 
Number 
and 
Street City State 
Address envelope contalning this application and your remittance to College Entrance Examination Board, Box 592, Princeton, New Jersey or 
Box 27896, Los Angeles 27, California. (See Bulletin for your area.) 
Application and remittance must reach Princeton or Los Angeles at least 4 weeks before the January, March, and May testing dates, at least 3 weeks 
before the December, February and August testing datea, or at least 2 weeks before testing dates with $3 late fee. See Bulletin for datea for foreign 
administrations and dates when late fees go into effect. 
Morning session 
Scholastic Aptitude Test. 
Afternoon session 
Achievement Tests . 
Late registration. 
College Handbook . 
Score Reports (3 free) 
Each extra college . 
Fees 
. $7 
9 
3 
1. 50. 
$ _____ _ 
Total: $ _____ _ 
NOTE 
1. There is no reduced fee for morn-
ing. and afternoon tests taken on 
the same day. 
2. No afternoon tests will be given 
in January or February. 
3. Do not submit two applications 
for one test date. 
4. Submit fees for only one testing 
date with this application. 
enclosed: money order D or check D (Do not send cash.) 
14. Now check this entire appHcation, front and back, and make certain you have ·supplied all information required. When you have done this, copy below the following 
statement, in longhand, and sign your name: "I have checked this form and have supplied all information,.required." 
i 
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Do Not Detach Do Not Detach 
DIRECTIONS FOR FILLING OUT OVAL SPACE 
This address slip will be used to mail you your ticket of admission. In the oval space enter your name (or the name of 
'
1 the addressee in case you do not wish to receive the ticket personally) and the address given in Item 10 of the top section 
' above. If your own name is nut entered in the oval space, you should enter it on the line at the right of the oval in order 
to provide a means of checking this mailing coupon witb your ticket of admission . 
. . You will receive a ticket of admission valid only for the TEST(S), DATE, and CENTER indicated thereon. The exact 
~address of the place of examination will be printed on your ticket. A change of center may be made only by applying to this 
office for written authorization before the close of late registration. (See Bulletin.) 
:( Upon receipt of your ticket you should make sure that the same examination number is printed on each label. Discrepancies 
~hould be reported immediately to this office. Incorrect numbering or improper use of the ticket labels may result in an 
appreciable delay in the reporting of scores. 
·. 
Mail your application early. No tickets will be issued, however, earlier than one month before the test date. 
SEE OTHER SIDE FOR SCHEDULE OF TESTS 
BE SURE THAT THE ADDRESS WRITTEN 
IN THIS OVAL IS EXACTLY THE SAME 
AS THAT GIVEN IN ITEM 10 ABOVE. 
(Your name, if it is not given in oval) 
Do Not Detach Do Not Detach 
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You must give your name and address on the mailing label helow in order to receive the College Board booklet(s) describing the test (s) you will take. 
COLLEGE ENTRANCE EXAMINATION BOARD 
Box 592, Princeton, New Jersey 
or Box 27896, Los Angeles 27, California 
Return Postage Guaranteed 
BOOKS 
May be opened for postal inspection 
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Exam. No. 
1. NAME AND 
(Please type 
or print.) 
2. SIGNATURE 
3. HOME 
ADDRESS 
4. SCHOOL 
5. DATES 
Schol. Apt. 
Test------+ 
Ach. Tests--+ 
(See Schedule 
below.) 
6. CLASS 
• • • • • • 1957-58 COLLEGE ENTRANCE EXAMINATION BOARD APPLICATION FOR EXAMINATION 
Write name in usual 
nianner, as if signing 
a business letter. 
Number 
and 
Street 
Name 
Street 
DEC• 7 
a.m. 0 1. 
p.m. 0 2. 
JAN. 11 
a.m. 0 1. 
(p.m. not given) 
City 
City 
FEB. 8 MAR. 15 
a.m. 0 1. a.m. 0 1. 
(p.m. not given) p.m. 0 2. 
MAY 17 
a.m. 0 1. 
p.m. 0 2. 
State 
State 
AUG. 13 
a.m. 0 1. 
p.m. 02. 
Check box or boxes under only one date. If you are planning to take the tests on more than one date, you must fill out 
s~p~rate appltcation and submit a separate fee for each test date. (Additional applications available at schools.) 
If you checked March p.m. and plan to take either Greek or Italian, check here 0 3. 
Checl< current grade level 
(Aug, candidates check 
last grade attained.) 
1.0 
lOth gr. 
2. 0 
11th gr. 
3. 0 4. 0 5. 0 6. 0 
12th gr. 1st yr. coli. 2nd yr. coli. Other 
DO NOT WRITE IN 
THESE BOXES 
Res. 
School 
Tests 
Class 
#Reports 
7. REPORTS Where a college code number is shown in the· "College and Code Number" list in the Bulletin, enter it in the box after the .::allege name. If you wish 
to ~ave reports sent to colleges for which code numbers are not shown, give names only. FOR THIS 
TESTING DATE 
' Additional Reports for this Testing Date ($1 for each) Code Nos. 
Reports for this Testing Date to Colleges (first 3 free) 
4. 
1. 5. 
2. 6. 
3. 7. 
8. EXAMINATION Select center from eorrect column of center list in Bulletin of Information. f Do not .confuse the center list with the Coll ege and Code Number List, also 
CENTER tn the Bulletm.) Filltn c1~y and state and center number. Gtve mstttut10n 1f there IS more than one center iQ city. 
Institution 
Do Not Detach ·· 
· 1 
MQ,RNING SESSION 
Feb. 8 
-~ity and State 
-. 
COLLEGE ENTRANCE EXAMINATION BOARD 
SCHEDULE OF TESTS AND INFORMATION FOR CANDIDATES 
AFTERNOON SESSION 
Dec. 7 
Mar. 15 
May 17 
Aug. 13 
Center Number 
Do Not Detach 
Dec. 7 
Jan. 11 Mar. 15 
May 17 
Aug. 13 
8:30 a.m. Report 'O:t Examination Center 1:45 p.m. Report at Examination Center (1:30 p.m. in large city or suburban areas) 
9:00a.m. SCHOLASTIC APTITUDE TEST 
(Verbal and Mathematics Sections) 
12:30 p.m. Close o1;Morning Session 
~ 
.,. 
2:00p.m. ACHIEVEMENT TESTS 
English Composition 
Social Studies 
Intermediate Mathematics 
Advanced Mathematics 
Spatial Relations 
5:45p.m. Close of Afternoon Session 
Biology 
Chemistry 
Physics 
French 
German 
Latin 
Spanish 
Greek }Given only 
Italian in March 
You will be expected to inquire whether daylight-saving time or standard time is observed in the city where you will 
take the exami.rations. No one will be admitted after a test has begun. 
A part of each period will be used to collect and check test books. Closing time will therefore vary from center to center. 
One hour will be allowed for each afternoon test. Candidates taking only one test will be dismissed after having been 
under examination for one hour, those taking two tests after having been under examination for two hours, and those taking 
three tests at the close of the afternoon session. 
Special pencils will be supplied for all t'ests. 
Labels on which your examination number has been printed will be attached to your ticket of admission. One label 
should be affixed in the space provided on each answer sheet as the supervisor directs. 
With the exception of Greek and Italian, given only in March, all Achievement Tests are bound in a single booklet, 
making it unnecessary for candidates to indicate in advance of the test date the Achievement Tests which they plan to take. 
Information about refunds for candidates absent from examinations is given in the Bulletin. Any further communication 
with this office should include a reference to the CEEB examination and to the date on which it was taken. 
T77P1000 THIS SECTION OF THE APPLICATION WILL BE RETURNED WITH YOUR TICKET OF ADMISSION 
Do Not Detach Do Not Detsch 
COLLEGE BOARD PUBLICATIONS 
Your-~xamination fee entitles you to a free descriptive booklet about the test(s) for which you are registering. Be sure 
to check the a'ppropriate box(es) below if you wish to receive a booklet. [Please do not re-order booklets if you already have 
them.) When a candidate submits his application after the regular registration closing date, receipt of the descriptive booklets 
before the' test cannot be guaranteed. 
0 A Description of the College Board Scholastic Aptitude Test 
0 A Description of the College Board Achievement Tests 
The College Handbook, 1957-8, presents in comparable form descriptions of 184 member colleges of the College Board, 
together with information about location, size, terms of admission, programs of study, freshman year, costs, financial assistance, 
and where to write for further information. These statements were prepared by the colleges themselves. 
The cost of the Handbook is $1.50. If you wish to order a copy, check the box below and make sure that you have included 
the $1.50 fee on the application under "Fees and Remittance." 
0 College Handbook 
T77Plooo BE SURE TO FILL IN OTHER SIDE! 
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to take these exams. Below is a chart showing the 
respective costs of the tests: 
MORNING SESSION 
Scholastic Aptitude Test • • . • • $ 7 
AFTERNOON SESSION 
Achievement Tests • • • • • • • . u 
Total . • . . $16 
Late Registration • . • • • . • . . $ 3 
Score Reports to Extra 
Colleges Beyond the 
Three Free Ones . • . • • • • • • $ 1 
You can see from the chart that it is an expensive 
proposition. If you are required to take the morning 
session it will cost seven dollars. However, it will cost 
you sixteen dollars if you have to include the afternoon 
session as well. 
81 
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In order to avoid paying the three dollar fee for 
late registration you must mail your application at least 
!I s2 
a month before you intend to take the examinations. If at 
the last minute you decide on a particular date for your 
examination you are required to include with the application I 
three dollars for late registration. However, no applica-
tion will be accepted after the late registration closing 
date which is two weeks before each testing date. The 
testing dates may be found in the "Bulletin of Information" 
which the Guidance office supplies. 
There is a space on the application form to name 
all the colleges you want to receive your College Board 
scores. You may name three colleges with no charge but 
you will be charged one dollar for each additional choice. 
As was mentioned earlier, Tom was required to take 
the morning and afternoon sessions. On his application 
form he indicated this by checking off the appropriate 
blocks. With the exception of Greek and Latin, he noticed 
that he did not have to inform the College Board in advance 
which Achievement Tests he planned to take. This matter is 
taken care of at the testing centers. 
6. Testing Centers 
In order to make it convenient for prospective col-
_lege st~de_p.~s tl!~_ Co_llege Board ha~ set _~P _n~erp~~-testing _ :!1=:=----::= 
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centers throughout the country. The "Bulletin of 
Information" provides a list of centers and also the date 
upon which the tests are administered at these centers. 
Some of the centers in this area are: 
1. Fall River (Durfee High School) 
2. Providence (Providence College) 
(Brown University) 
3. Taunton 
4. Newport 
You are allowed to select and indicate in the 
space provided on the application form the testing center II 
nearest your home. 11 
7. Tom's Final Step 
After he completed the application form he mailed 
it, with a money order check, to: 
College Entrance Examination Board 
Post Office Box 592 
Princeton, New Jersey 
8. Ticket of Admission 
Tom received by mail a ticket of admission good for 
the program of tests and bearing the exact address of the 
testing center. 
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Tom made sure he got a good sleep the night before 
the testing date. The next morning, before he left for 
the testing center, Tom consumed a nourishing breakfast. A 
good breakfast provides the stamina needed to carry you 
through the morning session. 
At promptly 8:30 Tom arrived at the testing center 
with his ticket of admission. Nothing else was ,needed as 
the testing centers provide you with the necessary materials 
such as paper and pencils. 
In order to complete the Scholastic Aptitude Test, 
which incidentally is a timed exam, it took Tom from 
I 
11 
9 o'clock to 12 noon. After a break for lunch (it might ~~ 
be a good idea to take some sandwiches) he was requested 
to begin his Achievement exams at 2 o'clock in the after-
noon. At approximately 4:15 Tom was finished. His part 
was now done. The examining center would now send the 
tests to Princeton, New Jersey, where they would be scored 
and graded. Reports of Tom's scores would be given to the 
colleges from five to six weeks after the tests had been 
administered. 
Figure 3 shows the steps which Tom took in order 
to take the college entrance examinations. 
I, 
I 
I· I 
I 
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H. TOM IS ACCEPTED 
As was indicated previously, it will be five or 
six weeks before the colleges receive Tom's scores. This 
"sweating it out" period can be utilized by you to further 
enhance your chances of admission. Usually colleges ask 
you to visit the campus (college grounds) and meet admission 
officials. You should write or call the college and make 
a definite appointment. 
1. The Interview 
One of the main purposes of the interview is to 
acquaint the student with college personnel. Then, too, 
it gives admission officials an idea of your personality 
and supplies them with a "mental picture" to which they 
may refer when they pass final decision on your application. 
Interviews often surprise prospective college 
students. They are usually conducted with informality and 
the student is given the chance to "be himself." There is 
no need for nervousness on your part. You most likely will 
discuss your career plans. If you have an idea of your 
life's work, indicate so. However, if you are not quite 
sure about the future state that as a fact. The inter-
viewers will not take this as a sign of weakness. Toward 
,, 
I 
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the end of the interview, which usually lasts about forty-
five minutes, you will have a chance to ask something about 
the college. 
After he secured an appointment date, Tom made sure 
he was on campus ahead of the scheduled interview time. 
This gave him a chance to browse around the buildings and 
obtain a general picture of the college and its students. 
Tom dressed conservatively and in good taste. At the close 
of the interview Tom was informed that his part was done 
and it was now the responsibility of the college to reach 
a final decision concerning his application. 
During the month of May, Tom received three letters 
indicating his acceptance at three institutions. Lets take 
a look at a sample of the letters he received. 
Admission Office 
Dear Sir: 
So and So College 
Address 
June _, 19 • 
The Committee on Admissions is pleased to advise 
that you have been accepted for admission to the Freshman 
Class entering on September 19 2 19-- in the 
program with concentration in ----------------------------
---
- -
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Sincerely yours, 
Robert Glenn 
Chairman 
Committee on Admissions 
Tom notified the respective colleges upon receiving 
the letters whether or not he would enroll in the forthcoming 
academic year. Most students neglect to do this, but it is 
important. This permits the colleges who are holding an 
opening for you to prepare for your entrance or open your 
position to other students. 
I. FOR BOYS ONLY 
The present law states that every male citizen is 
required to register with his local draft board within 
five (5) days after his eighteenth birthday. This placee 
every male student in a vulnerable position and eligible 
for induction into the armed services. What are some of 
the different methods of avoiding the draft call? 
Present regulations permit the local draft boards 
(yours is located in the 2nd District Court House, 45 Rock 
Street, Fall River) to ~ssue deferments to college students. 
As it stands now you will receive a I-A classification as 
88 
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soon as you register and are found mentally and physically 
fit, but you will not be called for active duty until the 
draft board reaches your age bracket. In the Fall River 
area this age bracket from which inductees are taken, is 
twenty-two (22). Consequently, no student or male citizen 
who has not reached his 22nd birthday is liable to active 
duty. 
However, as you someday will discover, when dealing 
with procedures connected with the armed services, it is 
better to play on the safe side. Therefore, let us take a 
look at some of the ways you can be deferred. 
1. Student Deferment 
More emphasis is being placed nowadays upon college 
attendance. So that more students may attend school, the 
law provides that a student may obtain automatic deferment 
if he is in good standing at his college. How does one 
go about obtaining a student deferment? 
a. before you enter college you should submit a 
written request (letter) to the Local Draft 
Board Number 3 that your induction be post-
poned until the end of your freshman year. 
This will give you a "I-S" classification and 
permit you to complete your freshman year. 
89 
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b. since the classification of "I-S" expires at 
the end of your freshman year, you should 
make another written request to the Draft 
Board for a new deferment. This will place 
you in class "II-S11 • 
In order to get the "II-S" deferment the college 
should send a report (College Student Certificate) upon 
your request to the local Draft Board on Rock Street, 
Fall River, stating your scholastic standing during your 
last academic year. Usually, the registrar or veteran's 
office takes care of this matter. 
A full time student may be placed in a "II-S" class 
(occupational-deferment student) if his rank among the full 
time male members of his class is: 
COLLEGE YEAR MUST RANK IN 
Freshman •• • • • • • • • • • Upper 1/2 
Sophomore • • • • • • • • •• Upper 1/2 
Junior • 
Senior • 
• • • • • • • • ••• Upper 2/3 
• • • • • • • • • • • Upper 3/4 
II 90 
From the chart you can see that it gets progressively 
easier to maintain a "II-S" classification, provided that 
you stay relatively stable with respect to class rank and 
other male members of your class. 
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2. Selective Service Qualification Test 
Another method to avoid the draft is to take the 
Selective Service Qualification Test. This test is given 
twice a year and the dates are usually announced in the 
newspapers, college bulletin boards, and in post offices. 
However, the best method of making application and obtaining 
pertinent data is to present yourself at the Local Draft 
Board and indicate your desire to take the test. 
The Selective Service Qualification Test is similar 
to the Scholastic Aptitude Test which was described earlier. 
It consists of a verbal and mathematical section. You can 
indicate your preference for a testing center. The Local 
Draft Board will issue to you a bulletin giving the proper 
method of application and a list of testing centers in this 
area. In the past, this test has been given in Fall River 
at the Bradford Durfee College of Technology on 64 Durfee 
Street. If you obtain a score of 70 on the test you are 
automatically deferred for four years. If, however, you do 
not happen to obtain this score, it will not be held against 
you. 
3. Reserve Officers Training Corps 
Probably the best way to avoid the draft is to 
enroll in the Reserve Officers Training Corps (R.O.T.C). 
--
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Before choosing a specific college it would be wise to con-
sult the college catalog which will indicate whether or not 
a R.O.T.C. program is provided. 
At some colleges R.O.T.C. is compulsory for the 
first two years. A student is given an automatic deferment 
if he is successfully enrolled in this type of program. 
The office which handles R.O.T.C. affairs will send a 
notice (DD form 44) to the draft board indicating that you 
are successfully enrolled in the program. All draft 
boards will honor this type of deferment. 
J. HOW TO OBTAIN FINANCIAL AID 
The cost of going to college varies greatly and 
an average figure would be difficult to state. However, 
we may say that the general cost of a higher education 
ranges from $900 to about $8,000. The latter figure , applies 
to the exclusive women's colleges while the $900 represents 
the cost of attending a state supported college which re-
quires only a small fee from residents. 
Most colleges offer scholarships available to 
incoming students. You can check the college catalogue for 
information concerning these awards. Although these scholar-
ships are quite often difficult to obtain, it is wise to 
----
- - -
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file application for the ones that interest you. Besides 
the awards given by colleges, scholarships are offered by 
business, labor, and fraternal groups. The majority of 
these scholarships are distributed on the basis of scholasti~ 
ability and financial need. Lets look at some of the 
scholarships that are available in our own Fall River area. 
1. Scholarship Grants 
Citizen's Scholarship Fund of Greater Fall River 
A. Nature -- A group of people from the greater 
Fall River area have formed a citizens scholar-
ship fund. Each member contributes one dollar 
per year. The winners will be awarded a four-
year scholarship to any college or a scholarship 
for any specialized training or higher education. 
B. Amount -- The amount and number of scholarships 
varies. The first year's award ranges from $300 
down to $50. There are approximately 23 awards 
made yearly. 
c. Conditions -- Any graduate of public or parochia 
high school may compete. The awards will be 
determined by the grades the students make on ·a 
competitive examination. 
93 
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I Application -- Application forms may be obtained I, 
from the Principal's office. 
Somerset Teachers Club Scholarship 
A. Nature -- A scholarship provided by the reachers ; 
Club and awarded to a member of the Somerset I 
High School graduating class. 
B. Amount -- $200. 
c. Conditions -- You must be a resident of 
Somerset and a member of Somerset High School fo~ 
at least two years previous to graduation. 
D. Application -- You should make formal applica-
tion before May 15 of your Senior year. Appli-
cation blanks may be picked up in the Principal' J1 
office. 
Somerset Parent-Teachers Association Council 
A. Nature -- A scholarship presented to a member 
of the Somerset High School graduating class. 
It is provided by the P.T.A. Council of 
Somerset. 
B. Amount -- $200. 
C. Conditions -- You must be a resident of the 
Town of Somerset and a member of Somerset High 
94 
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for at least two years previous to graduation. 
D. Application -- You should make application 
before May 15 of the senior year. You can 
get the application forms from the Principal's 
office. 
Somerset Lions Club Scholarship 
A. Nature -- The Lions Club presents a scholarship 
to a member of the graduating class at 
Somerset High School. 
B. Amount -- $200. 
C. Conditions -- You must be a resident of 
Somerset and a member of Somerset High School 
for at least two years prior to graduation. 
D. Application -- You can pick up an application 
form from the Principal's office. It should 
be returned no later than May 15 of your 
senior year. 
Edith Cook Scholarship 
A. Nature •- A scholarship provided by the 
Somerset Woman's Club given to a member of the 
Somerset High School graduating class. 
95 
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B. Amount -- $100. 
C. Conditions -- Candidates must be residents 
of the Town of Somerset. They must also be 
a member of Somerset High School for at 
least two years prior to graduation. 
D. Application -- You must make application 
before April 15 of your Senior year. You 
can pick up an Application blank in the 
Principal's office. 
Kiwanis Scholarship 
A. Nature -- This civic organization offers a 
scholarship to students desirous of entering 
Bradford Durfee College of Technology. 
B. Amount-- $600.Payments of $75 are made to 
the College Treasurer at the beginning of 
each semester. 
C. Condition -- Kiwanis reserves the right to 
cancel the grant if the student's average 
while at Bradford Durfee College falls below 
a level of B in any one scholastic year. 
D. Application -- On a sheet of paper write a 
statement explaining why you have decided to 
96 
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apply for this scholarship. List secondary 
school honors, prizes, or scholarships on 
another sheet. On a third sheet indicate 
all school and community activities you have 
participated in, offices held, and year. 
Mail these three sheets, along with a trans-
cript of your high school record,to: 
Professor Rudolph L. LaVault, Chairman 
Kiwanis Scholarship Committee 
500 Montgomery Street 
Fall River, Massachusetts. 
Finally, ask three (3) persons to write 
a brief letter of recommendation in your 
behalf and address to Professor Rudolph L. 
LaVault of the above address. 
American Institute of Electrical Engineers Scholarship 
(Providence Section) 
A. Nature -- This scholarship is intended to 
assist an engineering student of limited 
means in furthering his education. 
B. Amount -- $250. 
C. Conditions -- You must be a citizen of the 
United States who has not reached your 23rd 
97 
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birthday by July 1 of the current year. 
You must have graduated before July 1 of 
the current year from a high school 
within the jurisdictional area of the 
Providence Section, A.I.E.E. Somerset is 
covered by this section. You must have 
applied for entrance into the fall engineer-
ing course of one of the following institu-
tions: 
1. Bradford Durfee College of Technology 
2. Brown University 
3. New Bedford Institute of Textiles and 
Technology 
4. University of Rhode Island 
D. Application -- If you desire an application 
blank call Mr. David Z. Breck in 
Providence, Rhode Island, Telephone Number 
STuart 1-0100, Extension 217. 
Firestone Scholarship Program 
A. Nature -- The Firestone Scholarship Program 
provides for annual financial aid to sons 
and da~ghters of Firestone employees Who 
seek a college education. 
II 
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B. Amount -- Students not living at home will 
be allowed two-thirds of the average rate 
for local roam and board for students up to 
a maximum allowance of $600 for this expense 
during the normal academic year. 
Students living at home will be allowed 
one-third of the average rate for local 
room and board for students up to a maximum 
allowance of $250 for this expense during 
the academic year. 
C. Conditions -- Any high school senior, who 
is the son or daughter of an employee who 
has completed five years of continuous 
service with Firestone Tire and Rubber, and 
whose average base pay does not exceed 
$700 per month, may apply for the scholar-
ship. 
The student must be a graduate of an ac~ 
credited high school (Somerset High) and must 
be in the upper one-half of his or her class. 
D. Application -- Candidates may obtain applica-
tion fo1rms from the Personnel Relations 
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Departments of all Firestone factories and 
offices. 
Students should submit the following: 
1. Firestone Scholarship Application, 
completed in detail by student. 
2. Report by the student's high school 
Principal on the results of the 
American Council on Education 
Psychological Examination, to be admin-
istered by the Principal prior to 
February 1. 
3. Certification by the high school 
Principal of the candidate's school 
record. 
4. Three recommendations from responsible 
adults other than teachers and relations. 
Submit this material by March 1 to: 
Firestone Scholarship Committee 
The Firestone Tire and Rubber Company 
Akron 17, Ohio 
Portuguese American Civic League 
A. Nature -- This civic organization provides 
assistance to students of Portuguese 
descent. 
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B. Amount --$250. 
C. Conditions -- The contestant must be a gradu-
ate of an accredited high school. The 
candidate must also be of Portugese descent. 
In order to qualify for the scholarship the 
student must take the Scholastic Aptitude 
test in March prior to making application. 
D. Application -- For information concerning 
application write John C. Fonesca, President, 
102 Webster Street, Fall River, Mass. 
Edward Adaskin Educational Foundation 
A. Nature -- This foundation provides assistance 
to students in the greater Fall River area. 
B. Conditions -- This scholarship is based 
entirely upon the financial need of the 
prospective college student. 
2. Loans 
Most colleges make provision for special loans to 
college students. In some cases no interest is charged 
but usually a small interest rate is attached. Often, re-
payment of the loan is not required until the student 
begins to earn money after graduation. 
~oston University· 
School of Education 
Library 
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A new type of loan plan has been inaugurated in 
Massachusetts for students who have completed their first 
year at college. It is called the Higher Education Loan 
Plan (H.E.L.P.). Often students have enough money to 
carry them through the first academic year, but have 
little hope of financing the other three. 
This plan provides that any student who has completed 
a year of college work satisfactorily may borrow up to 
$500 for any academic year. 
How do you apply for such a loan? 
1. You present yourself at the bank of your choice, 
preferably in Fall River or Somerset, and state 
your educational program and financial need. 
2. You must fill out an application which the 
bank provides. You must state your expenses 
for the current college year and financial re-
sources available for meeting these expenses. 
You are also required to name two character 
references other than relatives. 
In signing the application for a H.E.L.P. loan, the 
student authorizes the- bank to make inquiry of the insti-
tution he is attending concerning his program of studies 
and his progress in them. If the bank receives a statement 
from the school that you are currently in good academic 
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standing, then you have an excellent chance of obtaining 
the loan. 
What about repayment of the loan? 
When granted a loan, the student signs a note due and 
payable six months after graduation. At the same time, 
however, the bank gives the student written assurance 
that when the due date arrives they will renew the loan 
for a period of three (3) years, to be paid off in 36 
monthly installments. Currently, H.E.L.P. loans are being · 
made by the banks at an interest of five per cent. 
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